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[bookmark: OLE_LINK1][bookmark: OLE_LINK2]"I entered the classroom with the conviction that it was crucial for me and every other student to be an active participant, not a passive consumer...[a conception of] education as the practice of freedom.... education that connects the will to know with the will to become. Learning is a place where paradise can be created." 
bell hooks, Teaching to Transgress, NY: Routledge, 1994. 

	For my own educational career, the concept of education as the practice of freedom has several meanings.  First, that my relationship with education will never end, because I wouldn’t want to cease to practice being free.  Also, I see the idea of freedom as being related to that of choice; by increasing my education, I’m increasing the myriad of options by which to exercise my freedom.  Finally, a conception of education as a becoming, one that doesn’t have to have an end, one that exponentially increases choices and opportunities for me and my family, is one that creates a sense of continual personal development and fulfillment.  Access to the university has played a large part role in my life, and achieving literacy in my field has brought me a measure of success, placing me in the position to provide access to others.  As a woman of color, I occupy a demographic of the university that is often described as underrepresented, and over the years I have been acutely aware of the small slice of the pie chart that minorities, non-native or dialect speakers, and low-income students share.  My commitment to providing access to literacy for traditionally underrepresented students (of which there are many at the University of Louisiana, Lafayette), my commitment to the conception of education as the practice of freedom, greatly shapes my teaching philosophy.
	In my first year writing courses, our thematic material will revolve around the implications of achieving literacy, according to the university’s standards, as well as those of students’ various fields of study and careers.  I believe that there are “hard” and “soft” skills involved with literacy, which has also been noted by Lisa Delpit, and we will consider both in my courses.  Analyzing and criticizing written materials, approaching writing through a recursive process, and creating successful pieces of writing are all what we might consider hard skills.  The soft skills are more difficult to pin down, and as such, are less likely to be taught, are sometimes out of sync with students’ cultural/regional value systems, and as Delpit has recognized, may be part of the reason for underrepresentation of minority students in higher education.  An analysis of all it takes to become literate in the university, and thus, marketable in the career field, will give students better access to options for defining and reaching their own successes.   Through the consumption of diverse and engaging literacy narratives and textbook “hard skill” passages, we will hold classroom discussions that foster the respectful exchange of ideas, as well as paper topic and thesis sentence workshopping opportunities.  Through the collective creation of an alternative information storehouse, the wiki, which will contain writing resources, as well as the traditional written essays that will provide opportunities for cooperative work and platforms for polished, extended arguments about the implications of achieving literacy, my students will engage in continuous recursive writing exercises.  
	My focus during all of the in-class, individually assigned, and group activities will be to provide opportunities for students to become sponsors of each others’ literacy, a concept championed by Sarah Webb-Sunderhaus; to promote conceptions of literacy that allow for diversity, so that all students can imagine themselves as literate and work toward that goal; and to provide access to information and technology that will aid students in achieving the standards of literacy set by our university.  My students will engage in many activities that will allow them chances to empower themselves through the analysis of critical ideas, the opportunity to develop and test out their own and receive constructive criticism from their sponsors of literacy (myself and their classmates), and to effectively organize those ideas into written arguments, support them with evidence and analysis, and ultimately put them into the form of the academic essay.  I imagine that John Trimbur’s notion of dissensus as a critical measure will likely stimulate many interesting classroom discussions, and I also feel that Kenneth A. Bruffee’s focus on discussion to stimulate composition will be very helpful for first year writers, for several reasons.  I feel that real time opportunities for feedback and review are of utmost importance to the student learning a new concept or skill, and I also believe that my commitment to cooperative and collaborative class work not only validates a belief that students can produce valuable feedback and ideas and exchange them to each others’ benefit, but also engages students in the practice of thinking about purpose and audience and analyzing the rhetorical effects of writing choices, which will only have positive results on their writing.  
	I will introduce students to composition in draft cycles that provide feedback from me and their classmates, and students will, in these cycles, compose four academic essays: an Argument from Personal Experience, a Definition Argument, a Rhetorical Analysis, and a Proposal Argument.  They will begin invention very early in the semester, and our earliest readings will be comprised of literacy narratives and expositions of the rhetorical situation.  Accordingly, the Argument from Personal Experience papers will be arguments about literacy from personal experience, and will be influenced by some of the social and academic issues we encounter in our readings.  Much the same way, I imagine that relevant Definition Argument papers will reveal societal or university attitudes about literacy, Rhetorical Analyses will best serve my students if field-specific, and Proposal Argument papers should involve recommendations for the university related to improving access to literacy. 
I view the draft cycles as a response to Nancy Sommers’ recognition that students generally approach revision with surface level responses, as a way to challenge students to revise thoroughly before merely polishing for their third and final draft, and I also connect aspects of the cycles with Delpit’s concepts of hard and soft skills that students must hone.  The draft cycles force students to engage in the hard skills of invention activities and revising for global effect rather than surface issues, and the peer review sessions built in to the second drafts will allow for students to engage in collaborative activities that foster the respectful exchange of ideas.  I will focus on the approach to writing as a recursive process, and envision myself challenging students and encouraging them to challenge each other with regard to the development of their ideas and claims.  Furthermore, two mandatory conference sessions will require students to come on time, prepared with neat and complete draft cycle final folders, to a discussion with an important sponsor of their literacy, where I will challenge them to identify a few key areas for improving their future draft cycles, based on their analysis of comments I and their peers have given them and on their path to literacy at the university, which may be viewed as soft skills.
It is my hope that my classroom environment will foster opportunities to be reflective, to practice critical analysis, to engage in the ‘call and response’ of numerous literacy sponsorship relationships, to argue clearly and effectively, to decide what literacy means for school, for career, for personal freedom, and ultimately, to the avenue by which to pursue that literacy.
